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Abstract 

English has hardly been a language spoken at home in a country like India. However, 

it is widely used in business scenarios. Non-native learners of English are exposed to the 

language predominantly through school/college life. Therefore, success in English 

language learning depends mostly on the learners' exposure. Although there are 

academic and professional needs to learn the language, its reception and perception 

amongst the learners make a substantial difference. The paper attempts to study the 

learner's needs and the interest level to learn the language and their barriers in learning 

it. The study involves students from a few engineering colleges in Tamilnadu and reveals 

the quality of language learning process amidst these students. 
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1. Introduction 
 

  English has been an integral part of academic curriculum and professional 

communication across the globe for several decades. Statistically, more than 300 million native 

speakers speak English, and ranging from 400 to 800 million non-native speakers use English 

[1]. However, English is not spoken as widely as it is often claimed. It is merely a very 

convincing misconception that one can communicate in English with people from any part of the 

world. English is not used other than the population that belongs to elite circles or at tourist sites, 

apart from official communication purposes [2].  English has not been of any use with 

neighbours nor with people at public places, as the regional language is the only preferred 

medium of communication for the general public [3].  Ellis [4] states that when English is 

learned as a foreign language, it does not play a major role in the given environment and 

functions primarily in academic settings. A few social factors, such as people's interaction group, 

the subject of the interaction, and the purpose of the interaction, influence one's preference of 

language [5]. Unless an individual is proficient with the regional language of the given 

environment, it will be difficult for the person to cope with everyday routine. 
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2. English in India and India's Bilingualism 
   
  India has 22 official languages. These languages have been spoken and written for more 

than 1000 years in Indian history. Besides that, there are around a hundred less prominent 

languages such as Baduga, Tulu, Bhojpuri, etc. English is only 300 years old in India and is a 

very young language for the country [6]. Most Indians are usually bilingual. However, in India, 

English need not necessarily be one among the two languages learned by its residents. The 

mother-tongue and the regional language have always been different for most of its populace. 

Students who go to schools and colleges are extensively influenced by this factor. As a result, 

their medium of communication often remains to be the regional language. The necessity to learn 

English is confined to academic and professional purposes. 

 

3. English in Academic Setting 
   
  Language learning gets influenced undeniably by circumstances and situations [7]. 

Vygotsky [8] states that language learning is primarily a social process. The core idea in his 

theory is that learners' communication in their environment fundamentally influences their 

cognitive progress. Language learning is a challenging task and it is achieved only based on the 

learner's will and the learning circumstances [9]. Jorda [10] further supports that the way one 

learns the language and one's background and the context in which the language is learned decide 

the success in language learning. In most of the schools and colleges, especially in the southern 

regions of India, English is taught as a subject and not as a language. Consequently, teachers of 

English have become have become content-oriented rather than skill oriented. The education 

system today is fundamentally flawed as it prioritizes teaching instead of learning [11]. 

  Savage [12] emphasizes the necessity of using the mother-tongue in academic settings 

for a beneficial educational outcome. In her article she mentions 'Tamil' being used as a medium 

in education among the top 20 mother-tongue list. In some schools and colleges in Tamilnadu (a 

southern state in India), the teaching of the English language has taken an appalling form that it 

is taught in the learners' mother-tongue to score good grades.  In this case, English merely 

becomes a subject. This results in the acquisition of good grades and yet, their success in such 

exams is not reflected in their ability to use English for communicative purposes. Students' 

attitude towards a curricular language program is to make sure they gain certain grades so that 

they will meet admission or graduation prerequisites at colleges and universities [13]. As 

students' exposure to using the English language for communicative purposes is very minimal, 

they continue to communicate in their regional language/mother-tongue even in and outside the 

classrooms. Of course, many exceptional cases are influenced by the family and the 

neighbourhood background. 
 

4. Academic English and Practicality 
   
  Though English is learned for at least twelve years in schools, and a year or two at the 

tertiary level, the inadequacy of the language proficiency still prevails among the major part of 

the student community. A simple reason for this would be a non-native speaker of English 

residing in an English-speaking country, in the long run, is bound to speak in English without a 

language program's intervention. Likewise, a native speaker of English in a non-English speaking 

land is forced to learn the language that is spoken by the majority in the given environment. 

Similarly, students in Tamilnadu, a southern state in India do not have adequate opportunities 

and authentic platforms to use English as a communicative medium. From the academic 

exposure they gain, they get grades. Eventually, they have only nominal lingual competence and 

tend to develop a poor attitude towards English language learning. Nevertheless, in schools and 

colleges, language learning will be successful on a large scale if learners have the right attitude 

and motivation towards the target language. 
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5. Attitudes and Motivation in Language Learning 
   
  Robert Gardner, in much of his works, contributed a great deal and proved how the 

'motivational factors' affect language learning. Numerous researches on students' attitudes and 

motivations are based on Gardner's "integrative" and "instrumental" motivation theories. He 

explains that integrative motivation theory covers both orientation and motivation especially 

concerning learners' attitudes towards language learning with interest and the consistency in 

motivation; also, factors influencing learners' attitude such as other language groups and in 

connection with the context in which the language learning happens [14]. Gardner et al [15] 

redefines the elements of motivation by coining the term 'effort' put by learners to learn the 

language and if the language learning experience is enjoyable to learners Gardner terms it as 

'positive affect'. However, when the 'effort' put by learners has a significant role in the acquisition 

of a language, it can be stated there will not be uniformity in the amount of effort and as a result, 

their competencies and grades will be the standing evidence. Learners' motivation cannot be 

specifically measured, as the internal needs vary [16]. 

 
   6. Heterogeneity and its impact in Indian Academic Setting 
   

  The fact that English is used globally for academic as well as professional pursuits insists 

that the academic curriculum in India must involve English at all levels. Therefore, students 

across the country are supposed to be aware of the importance of acquiring, at least a convincing 

level of proficiency in English. However, in engineering colleges of Tamilnadu, where students 

from different backgrounds, such as rural, semi-rural, semi-urban and urban meet, the only 

language that unites them happens to be Tamil. This is due to the inadequate level of exposure 

they have in using English and also even students who are from the neighbouring states are 

comfortable to speak in Tamil though their mother-tongue is different. Hence, students in 

Tamilnadu do not get to develop any positive attitude towards learning English although the 

acquisition of the language helps them find a fruitful academic and professional career. 

 

7. The Purpose of the Study 
   

  This study intends to analyse the attitudes and motivations of students of engineering 

colleges in select districts of Tamilnadu, and find out how English in the engineering curriculum 

is received and perceived. Pintrich [17] points out that learners' motivation towards anything is 

not seen outright in any sense. However, Wong [18] states their behavioural dynamics such as 

effort, determination, and usage reveal their motivational level. Therefore, the way students 

receive and perceive the inclusion of English as part of engineering studies is found through 

(i) students' needs to study the language. 

(ii) the level of interest these students have, in learning English. 

(iii) their barriers in learning the language. 

 
8. Methodology 

   

  The study targeted students from randomly selected 10 engineering colleges in 

Tamilnadu. A survey was conducted, using a questionnaire among these participants. The 

participants were exclusively students from schools that have English as a medium of instruction. 

218 students participated in the survey. All the participants were freshmen as English is part of 

their curriculum in both first and second semesters.  

The survey included three sections. The first section covered basic biographical data such as 

name, age, gender, branch of study, and their first language. The second section covered 

background information such as language influenced by the neighbourhood, exposure to native 

speakers, reading books besides academic curriculum, and the language preferred for 

newspapers. The third section contained 15 Likert scale questions. Student participants were 
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asked to share their thoughts on the statements given in the third section on a scale that ranges 

from strongly agree to strongly disagree. The statements in the third section were then divided 

into three categories: needs to learn the language, interest towards the language, and barriers in 

learning the language. The part ‘need to learn the language’ discovered whether or not the 

respondents approved of their necessity to learn the targeted language. The second part ‘interest 

towards the language’ ascertained to what extent the participants developed their interest in the 

language. The part ‘barriers in learning the language’ were meant to observe to what extent they 

enjoy learning the language. Student’s attitude under these three categories reveal how they 

receive and perceive English in their studies. 

 
9. Data analysis and transcoding 

   
  After the collection of data, the responses were coded into tabular columns. The 

aggregated data from the tabular column was finally taken for the analysis. Then, for the Likert 

scale questions, the students' responses were converted into ‘percentage’ to document the 

targeted objectives. The Likert scale questions were written in an indirect sense. For example, the 

first statement 'I know that the classroom is not the only place where English is spoken' is 

supposed to determine, to what extent students' environment gives them the requirement to learn 

the language. Suppose 'Student X' answered 'Strongly agree' to the first statement, it indicates 

that 'Student X' is aware of the role of English language besides the classroom scenario and also, 

(s)he approves of the requirement to learn the language. It would mean the opposite if 'Student X' 

answered 'Strongly disagree' to the first statement. However, if 'Student X' answered 'neutral' to 

the first statement, it only indicates that (s)he is unaware whether English is spoken beyond 

classrooms - which is also a form of a barrier (that has never surfaced). Suppose 'Student X' 

answered 'Strongly agree' to the statement 'It is enough if I speak in English fluently than any 

other language, even my mother-tongue', (s)he confirms that (s)he has a great deal of interest in 

the English language. Suppose, 'Student X' answered 'Strongly disagree' to the statement, it 

indicates the affinity towards the mother-tongue over the English language is more. However, if 

'Student X' answered 'Neutral' to the statement, it only indicates that (s)he has not considered the 

importance of gaining fluency in English over any other language nor the mother-tongue. This 

attests their lack of motivation.  

Students' responses were analysed and compared with language influenced by the 

neighbourhood, communication with native speakers, reading books besides textbooks, the 

language preferred for reading newspapers to understand their motivation factors that will 

formulate their attitudes eventually. Then, the values based on their responses to attitude 

questions (needs, interest, barriers) were separated to understand the way the participants receive 

and perceive English, taught in the engineering educational context. 

 
10. Results and Discussion 

   
  The results of each attitude question are given in percentages. Based on the results, 

certain inferences were made on the factors that could have influenced their responses.  

Table 1. Gender of the population 

Gender Male Female 

Total 
Count 

134 84 

% 61.47% 38.53% 

 

  From the first and the second section of the survey, it is learned that, of the 218 

participants, as Table 1 shows, 61.47% of students were male and 38.53% were female.  
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Table 2. Branch of Specialization 

Engineering 
Branch 

CSE ECE ME Unmentioned 

Total Count 54 58 50 56 

% 24.77% 26.61% 22.94% 25.69% 

 
  Among them, 24.77% were the students of Computer Science Engineering, 26.61% were 

from Electronics and Communication Engineering, 22.94% were from Mechanical Engineering 

branch and 25.69% did not mention their branch of study, as shown in Table 2. 

Table 3. Participant’s Mother-tongue 

Mother-
tongue 

Tamil Others 

Total Count 188 30 

% 86.24% 13.76% 

 
  Table 3 indicates that 86.24% of students came from Tamil mother-tongue background 

while 13.76% came from other mother-tongue backgrounds. 

Table 4. Language spoken in the neighbourhood 

Language 
spoken in the 
neighbourhood 

Only Tamil Bilingual 

Total Count 160 58 

% 73.39% 26.61% 

 
  From Table 4, it can be learned that 73.39% of respondents have only Tamil-speaking 

neighbourhood, which indicates that 61.47% of these respondents were from a rural background 

whereas 26.61% alone have a neighbourhood that speaks bilingually which tells that these 

participants might have been from the urban, semi-urban and semi-rural background. Table 1, 

Table 2, Table 3, and Table 4 helped to study the respondents' basic background.  

Table 5. Experience of reading Fiction/Non-Fiction in English 

Experience of reading 
Fiction/Non-Fiction in 
English 

Yes No 

Total Count 154 64 

% 70.64% 29.36% 

   
  Table 5 clearly shows that 70.64% of the participants have read fiction or non-fiction in 

English however, 29.36% of them have not read either fiction or non-fiction in English. 

Table 6. Native Speakers encountered 

Encounter with a 
Native Speaker 

Yes No 

Total Count 154 64 

% 70.64% 29.36% 

 
  Table 6 indicates that 70.64% of the respondents have come in contact with native 

speakers of the English language and 29.36% have not.  
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Table 7. Preferred language for newspapers 

Reading Newspapers 
in 

Tamil English 

Total Count 112 106 

% 51.38% 48.62% 

 
  Though a good number of the participants seem to have strong exposure to the English 

language, Table 7 shows that 48.62% of these respondents prefer reading newspapers in English 

whereas 51.38% of them prefer only Tamil newspapers. 

The data analysis from Table 5, Table 6 and Table 7 reveals the respondents' exposure to English 

and their primary language preference. From this, it is inferred that the influence of Tamil in 

most of the respondents' everyday routine is comparatively more than English. 
 

Table 8. Research statements to study engineering students’ attitude 
towards English 

S. 
No 

Research statements Strongly 
Agree 

Agree Neutral Disagree Strongly 
Disagree 

1 I know that classroom is 
not the only place where 
English is spoken. 

24.77 38.53 24.77 8.26 3.67 

2 My teachers (besides 
English teachers) speak to 
us only in English. 

10.09 22.94 48.62 9.17 9.17 

3 I want my teachers to 
speak in English. 

22.02 37.61 32.11 4.59 3.67 

4 I know the reason to learn 
English in the Engineering 
curriculum. 

1.83 11.93 33.94 31.19 21.1 

5 I try to manage somehow 
to understand English; 
otherwise I can always ask 
for translation. 

8.26 30.28 32.11 18.35 11.01 

6 I want to be bilingually 
proficient - English being 
one of it. 

20.18 37.61 29.36 10.09 2.75 

7 Knowing two languages is 
an advantage. 

54.13 28.44 11.01 1.83 4.59 

8 It is enough if I speak in 
English fluently than any 
other language, even my 
mother-tongue. 

6.42 26.61 27.52 28.44 11.01 

9 I don’t want English in my 
college curriculum. 

9.17 7.34 19.27 28.44 35.78 

10 English language is not as 
interesting as others say it 
is. 

3.67 15.6 37.61 33.94 9.17 

11 I should have learned 
English when I was a kid. 

21.1 38.53 25.69 11.93 2.75 

12 It is easy for me to pass 
English subject, but 
difficult to learn the 
language. 

23.85 37.52 20.18 11.93 6.51 
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13 I may want to learn 
English if it is easy. 

28.44 33.94 17.43 11.01 9.17 

14 I want to be taught in my 
language. Not in English. 

8.26 19.27 31.19 23.85 17.43 

15 I use google translator 
whenever I have difficulty 
to deal with English. 

19.27 35.78 22.02 12.84 10.09 

 
  Since English is not a primarily spoken language in Tamilnadu, it is important to 

carefully examine the context in which students learn the target language. Students will have a 

wide range of language learning experiences beyond classrooms… their success in language 

acquisition is based on meeting certain essential demands to learn the language such as drive, 

authentic resources, and learning ability [19]. The first statement in Table 8 reveals whether or 

not students know if English is spoken beyond the classroom. It is inferred that 38.53% of the 

population 'agreed', 24.77% 'strongly agreed'. The majority of the students acknowledged that 

English is used beyond classrooms. Yet, the language they use for communicative purposes is 

still Tamil. They are completely immersed in a Tamil speaking Environment that provides less 

exposure to authentic English language usage. 24.77% of the respondents take a 'neutral' stand on 

this. The proportion of those who are 'neutral' should be taken seriously as one-third of the 

respondents are not sure about application aspects of the English language, might believe that 

English is mostly meant for academic purposes. This could be a potential attitudinal barrier as the 

participants are less likely to find the functioning of English beyond academic purposes. 8.26% 

disagreed and 3.67% of the participants strongly disagreed. Benson [20] points out that success 

in second language learning beyond the classroom involves learners' desperate and voluntary 

exposure to the language through both social and electronic resources they have access to so that 

they remain motivated to learn the language. Therefore, among the respondents of the survey, 

second language learning hardly happens since the learners are immersed in a Tamil speaking 

environment and around 37% of them were not outright affirmative about use of English outside 

the classrooms.  

  Richards [21] argues that though how language is learned beyond the classroom plays a 

crucial role, it is far more important to ensure to what extent second language learning takes 

place inside the classroom. Therefore, through a follow-up research statement, the participants 

were asked if their other subject teachers (i.e. non-English teachers) speak to them only in 

English. It was learned that only 10.9% strongly agreed, and 22.94% agreed i.e. around 33% of 

the respondents were affirmative. 9.17% disagreed and another 9.17% strongly disagreed i.e. 

nearly 20% of the respondents categorically stated that their teachers do not speak to them in 

English. Shockingly, 48.62% of the respondents were neutral. The respondents’ denial to agree 

indicates that the teachers of other subjects besides English, whom the students listen to almost 

all day, are not consistently using English for classroom interaction - which breaks off their 

exposure to using English for communicative purposes. Though many studies support that using 

the first language in classroom interaction takes place naturally, all of those studies also state that 

using the target language in the classroom is essential for learning the target language. Using the 

target language for classroom interaction enables students to hone their communicative skills in 

the social context of the classroom [22]. When almost 50% of the participants listen to Tamil in 

the given academic setting, the remaining 50% also get affected by the environment. As a result, 

this might also make students think that English is necessary only during the English classes 

since the academic setup itself functions that way. However, it is also possible in the academic 

settings of Tamilnadu to teach subjects in Tamil to achieve good results in the examination. Yet, 

it hinders English language learning though there could be several justifications behind the use of 

Tamil in academic settings.  

  Beltrán [23] states that educators contribute to two significant aspects of teaching such as 

(i) the classroom management and (ii) the classroom instruction… educators must ensure that 

their contribution, to these two aspects, is made to the fullest. However, the students are the 

audience, and their preferences on this also matter. In response to the third statement in Table 8, 
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22.02% of them strongly agreed and 37.61% of them agreed. This indicates that nearly 60% of 

the students categorically stated that they would like their teachers to speak in English though it 

is still debatable whether English is invariably used for classroom interaction in engineering 

colleges in Tamilnadu.  Only 4.59% disagreed and 3.67% strongly disagreed. These students 

prefer their academic discussions to be in their regional language. And, 32.11% have a neutral 

opinion on this indicating that they do not have any such language preference. There are 

inadequate motivation and very poor interest in getting exposed to English speaking 

environment. These respondents do not require themselves such desperate exposure to English.  

Lucas, & Miraflores [24] figured out that non-native learners of English go through plenty of 

unavoidable complexities and their success in language learning is impeded eventually. Carver 

[25] insists that the inclusion of English in a non-English curriculum will have to go in-vogue 

with learners' reasons to learn the language. Therefore, it is necessary to understand if the 

students are aware of the reasons behind the inclusion of English in their curriculum even after 

studying the language for 12 years in schools. The survey revealed that 11.93% of them agreed 

and 1.83% of strongly agreed that they have a reason to learn English in the engineering 

curriculum. This means that only 14% of the participants agreed to have understood the purpose 

of learning English in engineering studies. Furthermore, 31.9% disagreed and 21.10% strongly 

disagreed to state that they were unaware of the reasons behind the inclusion of English at the 

tertiary level. 33.94% were neutral. The neutral stand here could possibly mean that they are not 

able to respond categorically on the idea.  

  Participants’ response to the fifth statement in Table 8 revealed approximately 40% of 

the respondents will somehow try to understand what is said to them in English at least or 

otherwise by asking for a translation. 18.35% disagreed and 11.01% strongly disagreed and 

32.11% of the respondents were 'neutral' which indicates that their need for comprehending what 

is said is relatively less. The responses 'disagree', 'strongly disagree' and 'neutral' clearly mean 

that 60% of the student population prefers to remain calm in situations where they lack 

comprehension of what is said and as the result, the point of communication is lost. Therefore, 

they end up having an uncaring attitude to make effective communication. This again will result 

in their failure for language learning.  

  On the whole, it can be inferred that lack of requirement to learn the English language 

even in academic settings is evident and the external influences the majority of the students have, 

do not seem to favour them to learn the language.   

  20.18% of the respondents strongly agreed and 37.61% agreed to the sixth statement to 

confirm their interest in bilingual proficiency which includes English as one of the languages. 

10.29% and 2.75% of the participants disagreed and strongly disagreed, respectively. This small 

group shows a lack of interest in bilingual proficiency and therefore, displays an interest in 

monolingual practice. 29.36% were neutral to indicate that they are not keen to have bilingual 

proficiency, even though English being one among the two. Chambers [26] mentions that 

students' "general lack of interest" plays a key role in the acquisition of the targeted language. 

When students lack clarity in the purpose of learning a language, language acquisition hardly 

takes place.  

Without bringing English in the context, a follow-up enquiry was made through the seventh 

statement in Table 8. 54.13% strongly agreed and 28.44% agreed that knowing two languages is 

an advantage. Therefore, more than 70% of the respondents showed a strong inclination towards 

being bilingual. Only a very minimal population i.e. 1.83% and 4.59% disagreed and strongly 

disagreed to state that they do not find an advantage in it.  

  33% of the students agreed with the eighth statement, collectively, to exhibit a good level 

of interest in the English language. Whereas 28.44% and 11.01% of the respondents disagreed 

and strongly disagreed respectively to indicate the stronger affinity towards their mother-tongue 

over gaining fluency in the English language and therefore, English is secondary. 27.52% of 

students were 'neutral', which reveals the fact that they have not considered the importance of 

gaining fluency in English yet. And also, they have not shown signs to have an affinity towards 

the other language nor their mother-tongue. Only one-third of the group looks so desperate to 

gain mastery over the English language. In an academic setting, besides the students who are 

desperate to gain mastery of English, the presence of the rest of the population will seek the use 
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of Tamil for classroom discussion, which eventually will end up creating less exposure to the 

English language. 

  In response to the ninth statement in Table 8, 9.17% and 7.34% of the participants 

strongly agreed and agreed respectively to have English excluded from the engineering 

curriculum. 35.78% of them strongly disagreed and 28.44% disagreed. This indicates that the 

majority of them want the inclusion of English in their curriculum. Only less than 20% of the 

students were neutral to this statement. It may be due to several reasons such as problems they 

have in learning English, challenges they have in acquiring a particular skill among the four 

skills, inability to acquire good grades in English while they score well in other subjects. 

  However, from the responses to the tenth statement, the actual level of students' interest 

in English can be learned. To this statement, 33.94% and 9.17% have disagreed and strongly 

disagreed respectively. Therefore, around 40% of them prove that they find the English language 

interesting. 15.60% and 3.67% of them strongly agreed and agreed respectively. This indicates 

that less than 20% of the respondents do not find English interesting. Yet, 37.61% were 'neutral' 

as shown in Table 8. The neutral stand here could only mean their appreciation of English 

language is poor and are not inspired by it. 

  Therefore, it can be inferred that though these students outwardly state their desire to 

gain proficiency in English, inwardly, majority of them lack interest needed for the acquisition of 

the language. This is definitely due to their exposure to the target language. Since Tamil is the 

most commonly spoken language, especially in places where the survey was taken and it is the 

only language that is spoken in the streets, shops, hotels, markets and many other frequently 

visited places, these students do not get to have a good source of motivation towards learning the 

language. Probably when these participants get to have a rich exposure to using English for 

communication, their perspectives may vary.  

  For the eleventh statement, 38.53% and 21.10% strongly agreed and agreed respectively 

i.e. almost 60% of them felt that they should have learned English when they were kids. This 

indicates that many of these students feel that language learning is easier at an early age and has 

become difficult for them to learn at this age. This also indicates that there is a huge level of 

diffidence among the students on learning the English language at this stage of their lives. Only 

11.93% and 2.75% disagreed and strongly disagreed respectively to show their confidence to 

learn the language at any point in life. 25.69% were neutral on this idea; which therefore means 

that one-third of the respondents are yet to learn and however, they are not aware whether it is 

easier to learn the language at the early stage of life or it is difficult to learn it later or they have 

not thought about it.  

  In response to the twelfth statement, collectively, more than 60% seem to believe that it 

is difficult to learn the language though they manage to pass their English exams. This also could 

prove that English exams conducted in schools and colleges are not testing their language 

proficiency thoroughly. 11.93% disagreed and 6.51% strongly disagreed. Only a minimal 

population believes that it is not difficult to learn the language. 20.18% were neutral. This 

population exhibits their plight to cope with the constraints they have for passing the exams at 

the same time for learning the language.  

As a follow-up idea, for the thirteenth statement, 28.44% strongly agreed and 33.94% agreed to 

state that they would learn English if it was easy. Though the majority displays a great deal of 

willingness to learn the language in a condition that it is easy; their responses also report that 

they still find learning English difficult. When students feel it is difficult to learn the language in 

some sense or other, it eventually will not give them any sense of accomplishment. Therefore, 

they will not develop the right motivation for learning the language. 11.1% disagreed and 9.17% 

strongly disagreed which means that they understand that they must learn English even if it is 

difficult and it could not mean that they may not want to learn English even if it is easy since 

their academic and professional progress depends on English language. 17.43% were neutral on 

this statement. These respondents do not surely want to declare that they want to learn English. 

At the same time, they are not saying that they do not want to learn the language either. 

Therefore, these respondents can have a successful language learning experience if they are 

provided with interesting and motivating language classes since their being hesitant to say 'no' to 

language learning is evident. 
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  Regarding the fourteenth statement, almost 40% of the respondents, collectively, 

disagreed to be taught in their mother-tongue and preferred English as a medium of instruction in 

the academic setting while 30% of the total participants i.e. 19.27% agree and 8.26% strongly 

agreed to be taught in their mother-tongue. The remaining 31.19% were neutral, which indicates 

that they do not consider it a big deal at all as they may be able to comprehend both the 

languages or they may be less interested in academics. 

  Nearly 55% of the respondents were affirmative towards the fifteenth statement. Though 

a good percentage of respondents show their interest to understand a context in English, it also 

indicates their difficulty to understand a context without technological aid. 12.84% disagreed, 

and 10.09% strongly disagreed. 20% of the respondents seem to be proficient enough by 

themselves without any technological assistance.  
 

11. Conclusion and Recommendations 
 

  The attitudes and motivation of learners are significant factors in language learning. 

However, the differences in their attitudes and their levels of motivation have always been 

intriguing to researchers. Overall, the results of this study indicate how students of engineering 

studies receive and perceive English in their curriculum. The majority of the respondents seem to 

be aware of the necessity of the language. Yet, there is still a fraction of them who regard their 

regional language as necessary. Similarly, though most of the respondents agree that learning the 

English language is interesting, an equal amount of them seem to have a poor motivation to learn 

the language. Furthermore, though the majority of them agree with the necessity of the language 

and are inclined towards learning it, a larger percentage of people are finding it difficult to 

comprehend and use the language with ease. These responders who find English to be difficult 

actually can better their attitude and motivation level to learn the English language, as they 

exhibit signs to agree with the importance of English in professional communication if they are 

provided with an adequate supportive and influential environment favourable to learn the 

language. 

  This study analyzed students' attitudes under three different categories 'needs', 'interest' 

and 'barriers' towards language learning. It is inferred that the ‘need’ factor strongly affects the 

learners' attitudes and decides the quality of the academic setting as well. Since the number of 

non-English speaking peers are more, English is not the medium of communication among them. 

However, there has been a strong indication that the students feel the bilingual proficiency is 

helpful. This eventually will nurture their need to learn English better. When educators identify 

certain barriers in learners, regional language can be used as a tool to some extent. However, the 

learners should also be reminded of the fact the regional language exposure alone will not ensure 

promising career growth. Therefore, through identifying students' motivation levels and in what 

sense it influences language learning, educators can intervene to create a balance between the 

regional language and the English language.  

  This research paper involved the study of students' reception and perception towards 

English in the engineering curriculum by taking a survey among a few engineering institutions in 

Tamilnadu. As it focused only a few colleges of Tamilnadu, though it is sufficient for the study, 

involving a greater number of participants from various engineering colleges of the other states 

would be worthwhile too. 
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Appendix 
 

A Questionnaire on How English is in the Engineering Curriculum is Received and Perceived by 

students of Engineering Colleges. 

Section - I 

Name: _________________________ (optional) 

Gender: Male / Female 

Branch of Specialization: ___________________. 

Mother-tongue: Tamil / Others 

Section - II 

Language spoken in the neighbourhood: Only Tamil / Bilingual 

Do you have the experience of reading fiction/non-fiction in English?  Yes / No 

Have you spoken to a native speaker of English yet?  Yes / No 

In what language do you read the newspaper?  Tamil/English 

Section - III 
S. 

No Research statements 
Strongly 

Agree 

Agree Neutral Disagree Strongly 

Disagree 

1 I know that classroom is not the only place where 
English is spoken. 

     

2 My teachers (besides English teachers) speak to us only 

in English. 

     

3 I want my teachers to speak in English.      

4 I know the reason to learn English in the Engineering 

curriculum. 

     

5 I try to manage somehow to understand English; 

otherwise I can always ask for translation. 

     

6 I want to be bilingually proficient - English being one of 
it. 

     

7 Knowing two languages is an advantage.      

8 It is enough if I speak in English fluently than any other 

language, even my mother-tongue. 

     

9 I don’t want English in my college curriculum.      

10 English language is not as interesting as others say it is.      

11 I should have learned English when I was a kid.      

12 It is easy for me to pass English subject, but difficult to 
learn the language. 

     

13 I may want to learn English if it is easy.      

14 I want to be taught in my language. Not in English.      

15 I use google translator whenever I have difficulty to deal 

with English. 
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